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justificar el planteamiento de la obra como herra-
mienta de formacién continua. Aunque quizds
es el capitulo mds claramente orientado al lector
autodidacta, el lector docente valorara la utilidad
de los argumentos expuestos para poder remarcar,
también desde el aula, la importancia de la forma-
cién continuada en este ambito. Ciertamente, la
practica reflexiva permite identificar las propias
carencias y tomar conciencia de las necesidades
de mejora.

A vpartir del segundo capitulo, nos encon-
tramos con capitulos temdticos que abarcan los
distintos contextos de la interpretacion dialdgica.
Algunos de estos contextos se han estudiado e
investigado ampliamente a lo largo de los ultimos
anos, como pueden ser la interpretacion judicial
o sanitaria; en cambio, otros de estos contextos
son mds desconocidos y poco explorados, como
son los dmbitos educativo y social; y finalmente
el lector se encuentra con un dmbito que puede
incluso sorprenderle: el dmbito religioso. Aunque
la investigacién en cada uno de estos dmbitos
ha sido desigual, las autoras logran dar voz a
los @mbitos menos estudiados pero que, poco a
poco, van encontrando su nicho en los congresos
y publicaciones académicas. Quizas puede chocar
que no haya un capitulo especifico para la inter-
pretacion policial, que a menudo se ha estudiado
por separado de la interpretacién judicial. Sin
embargo, las autoras justifican bien esta decision:
emplean el término legal interpreting para poder
abarcar la interpretacion en todo el &mbito de la
justicia y, dentro de legal interpreting, prefieren
distinguir entre interpretacion en procesos penales
(que incluye interpretacién policial y judicial) e
interpretacion en procesos de asilo.

En cada uno de estos capitulos, se abordan los
temas clave de cada dmbito y, ademas, las autoras
exponen situaciones especialmente complejas y las
ilustran con casos reales documentados detallada-
mente: desde la interpretacion en casos de menores
no acompanados en procesos de asilo, hasta la
interpretacion de misas. El caso particularmente
conmovedor de Victoria Climbié, en el capitulo
dedicado a la interpretacion en servicios sociales
(social care interpreting), es uno de los que deja
huella en el lector.

De este modo, en el desarrollo de los capitu-
los, las autoras combinan fragmentos extraidos de
trabajos de investigacion, ejemplos de casos reales,
fragmentos mads descriptivos de la situacion de la
interpretacion dialdgica en ciertos contextos y
paises (incluyendo referencias a los avances tec-
noldgicos) y actividades practicas. A pesar de esta
variedad de contenidos, las autoras saben guiar
y acompanar al lector en las distintas partes del
libro, de modo que la progresion de ideas es logica
y clara y la lectura resultante, ordenada. Ademis,

el libro rehdye de un formalismo excesivo en la
exposicion de los contenidos, lo que hace que la
lectura sea facil y amena.

La tnica critica que se le podria hacer es sobre
el capitulo de interpretacion en el dmbito religioso:
quizds es el menos relevante o, en cualquier caso,
el menos relacionado con la interpretacién dia-
légica que tan claramente se presenta en el resto
de capitulos. Las autoras justifican la inclusion de
este ambito por el hecho de enmarcarse en lo que
vendria a ser la interpretacion «en la comunidad».
Sin embargo, no es del todo claro que la modalidad
de interpretacién predominante en este ambito
sea la dialdgica: de hecho, la interpretacion de una
misa parece ser mds bien monoldgica (como se
observa en el ejemplo planteado en el libro). Dicho
esto, el capitulo no deja de ser interesante, porque
presenta cuestiones muy especificas de este ambito
que el lector, posiblemente, no se habra planteado
(por ejemplo, sobre el perfil de los intérpretes:
sdeberian ser creyentes también?).

En resumen, Dialogue Interpreting: A Guide
to Interpreting in Public Services and the Commu-
nity llena un vacio en el ambito de la interpretacion
dialégica: el de un manual o guia que cubriera una
fase de formacién avanzada y que proporcionara
informacién actualizada sobre cada uno de los
contextos de estudio. Es, ademas, un libro que
demuestra claramente la importancia de integrar
los avances de la investigacion en la formacion
de intérpretes y mas cuando estamos delante de
un dmbito tan prolifico en cuanto a produccién
académica.

MIREIA VARGAS-URPI
Universitat Autonoma de Barcelona,
Barcelona, Espania
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The current volume, edited by Celia Martin de
Leo6n and Victor Gonzélez-Ruiz, foregrounds the
topic of translator and interpreter training by
entertaining the interrelation between translation
and interpreting (T&I) didactics and research as
well as by channelling insights from recent T&I



studies to pedagogical practices. The edited book
consists of 11 chapters, connected by four thematic
threads: 1) didactics and research, 2) cognitive and
psychological perspectives, 3) quality assessment,
and 4) training for professional practice. Each of
the themes addresses translator and interpreter
training by exploring the interface between train-
ing and research. As such, the volume could be
regarded as an attempt to advocate a research-
based, evidence-driven approach to translator and
interpreter training.

The editors open the volume with a very use-
ful, informative and reader-friendly introduction.
Before describing each chapter, the editors take
care to contextualize each of the aforementioned
four themes, providing cogent rationales, cement-
ing conceptual and theoretical backgrounds, and
taking stock of the historical development of rel-
evant research. As a reviewer, I am hooked and
intrigued by the well-crafted introductory content
and, as a result, cannot wait to find out what the
volume has to offer.

The first theme, reflected in the first two
chapters, concerns the overall relationship between
didactics and research. In chapter 1, Franz Péch-
hacker reflects on such a relationship in interpreter
education, drawing inspiration from Jesus Sanz,
one of the forerunners in interpreting studies.
More specifically, Péchhacker focuses on struc-
tural (the institutional status of interpreter edu-
cation), epistemological (a teacher’s acquisition
of relevant knowledge and know-how), method-
ological (research methods), pedagogical (moving
from a teacher-dominated to student-centered
approach to teaching), and personal (personal
desire for knowledge) dimensions of the relation-
ship. This chapter could be regarded as a follow-up
to Pochhacker’s (2010) previous account of the
role of research in interpreter education. Chapter
2, contributed by Javier Franco Aixeld, provides a
bibliometric analysis of T&I didactics, based on
the Bibliography of Interpreting and Translation®
(BITRA). As an open access database, BITRA is
impressive regarding the quantity of T&I entries
and the time span it covers. One of the insights
derived from the analysis is that T&I didactics
has developed steadily since the 1950s, with an
increasing number of publications recorded in
the database. Another useful insight obtained
concerns the evolution of translation as a mere
language learning exercise in the early years to the
current status of T&I studies as an independent
academic discipline.

Three chapters (3, 4, and 5), subsumed under
the second theme, examine T&I from cognitive
and psychological perspectives, and relate rel-
evant findings to T&I training. In chapter 3, Alicia
Bolafios-Medina argues for translation psychol-
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ogy (TP) as a subdiscipline of Translatology that
investigates emotional, cognitive, behavioural,
and social factors influencing translators in their
process. Bolafios-Medina also ventures to map out
a tentative research agenda for TP, and discusses
the possible implications of TP for translation
teaching. Specifically, Bolafios-Medina proposes
three major branches/foci of TP, with each hav-
ing different research areas: 1) the instrumental
focus (concerned with cultural and cross-cultural
psychology, psychological testing and assessment,
research design and methods), 2) the individual
functioning focus (looking at differential and
personality psychology, psychology of motivation
and emotion, psycholinguistic and cognitive pro-
cesses), and 3) the applied focus (focussing on orga-
nizational psychology, educational psychology, and
social psychology). In my view, Bolafios-Medina’s
contribution is systematic and thought-provoking,
pointing out a very promising line of substantive
inquiries and serving to expand the terrain of
Translation Studies in a fruitful manner. Nonethe-
less, I also believe that TP poses methodological
and analytical challenges to translation research-
ers, as investigation into the potential research
areas/foci outlined above entails psychometrically
sound measurement instruments and sophisticated
analytics that are currently lacking in T&I studies.
In chapter 4, Inna Kozlova, Marisa Presas, and
Shao Hui Liang describe an exploratory, qualita-
tive study to investigate theoretical concepts that
may influence decision-making by Chinese and
Western student translators during the transla-
tion process. I believe that identifying translation
concepts that may govern and underlie a transla-
tor’s decision-making is a meaningful endeavour
because pedagogical interventions can be devel-
oped to highlight or downplay certain concepts
s0 as to bring positive effects to student learning.
In chapter 5, Alvaro Marin Garcia accounts for
creativity in translation, based on an overview
of relevant psychological and cognitive linguistic
literature, as well as relates translational creativity
to such concepts as expertise, automatization,
metacognition, and problem-solving. Although the
chapter is purely theoretical, it provokes interesting
thoughts regarding future directions for research
on translational creativity. For example, how is cre-
ativity related to automatization? Does expertise
play a role in producing a creative rendition? Since
little empirical evidence is available, there is a real
need for solid research to answer these questions.

The third thematic thread, discussed in chap-
ters 6, 7, and 8, concerns quality assessment and
its relation to T&I training. In chapter 6, Tomds
Conde casts light on positive feedback in transla-
tion assessment, and explores the relationship
between positive feedback, translation quality, and
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assessor severity. Conde conceptualizes positive
feedback as a teacher’s positive reaction to or com-
ments on positive aspects of a student’s translation,
such as a good choice of a target language expres-
sion. However, as indicated by the research results,
the assessors in the study focused primarily on
the errors in translation (that is, negative aspects).
This result is interesting, not only because it runs
counter to the author’s prediction, but also because
it seems that the assessors may have adopted the
error deduction method, which is in contrast to
the two other potential methods: 1) assessors rely
primarily on positive aspects of a translation to
arrive at a final score, and 2) assessors base their
evaluation on both positive and negative aspects
of a translation. Another interesting finding is
that, through a multiple regression analysis, the
positive feedback predicted the quality of transla-
tions. However, it would appear that the author did
not report beta values for statistically significant
predictors included in the regression model. Con-
sequently, it may prevent interested researchers
from validating the regression model in the future
because some critical statistical information is
lacking.

Petra Klimant in chapter 7 compares different
approaches to translation assessment: marking
errors paired with deducting points, and marking
translation phenomena. More specifically, three
recommendations arising from the study are
worth considering in future assessment practices:
1) recruiting more than one evaluator, 2) adopting
a flexible categorization scheme of translation
phenomena, and 3) doing away with grade-point
systems. Chapter 8, contributed by Mara Morelli
and Elena Errico, is a descriptive case study that
investigates user perceived quality of interpreting
performance by two trainee interpreters. It is worth
noting that multiple sets of data are collected in the
study. However, it seems that there has not been
any deliberate and explicit effort to triangulate the
different data sets for cross-fertilization. Addition-
ally, given that interpreting quality pertains to the
cooperative dynamics within a team of interpret-
ers, as claimed by the authors, I was expecting
further analytical efforts to illustrate the potential
effects of team dynamics on quality assessment. It
is thus a pity that the authors do not seem to touch
on this issue in the rest of the chapter. On a positive
note, I agree with the authors that the pedagogical
practice of having trainees interpret for an authen-
tic communicative event is the most conducive to
the development of the students’ competencies.
Such opportunities should be availed of by trainers
to elicit formative feedback from multiple sources
to scaffold a student’s future learning.

The last theme addressed in the volume
relates to a translator’s socio-professional issues

and their implications for training (see chapters 9,
10, and 11). Ana Mufioz-Miquel reports in chapter
9 arigorous study in which a survey was adminis-
tered to obtain empirical data about professional
medical translators and their practice in order to
improve the design of academic programs and
curricula. The findings suggest that any future cur-
riculum of medical translation needs to familiarize
trainees with genres from the pharmaceutical
sector and to incorporate different training mod-
ules to suit different types of students (namely,
translators with a linguistic background versus
a scientific background). Apart from these useful
findings, I am impressed by the research design in
which the development of the quantitative survey
was informed by a qualitative exploratory study,
a procedure that is known in the community of
research methodologists as the sequential mixed-
methods design (Teddlie and Tashakkori 2009).
The use of such a design is not very common in T&I
research (see Han 2018) because it poses logistical
challenges and is generally time-consuming. In
this sense, Mufioz-Miquel’s effort is commendable.

The last two chapters (10 and 11) have to do
with developing new approaches to T&I training.
In chapter 10, Agustin Darias-Marrero proposes
an ICT-based approach to helping interpreting stu-
dents enhance their (inter-)cultural competence,
and to facilitating independent, mobile learning. In
chapter 11, Bryan Robinson, Maria Dolores Olvera-
Lobo, and Juncal Gutiérrez-Artacho describe a
learner- and competence-centered approach to
translator training that leverages the strengths of
project-based learning, cooperative learning, and
e-learning, supported by self- and peer assess-
ment to foster higher order cognitive skills. On
the one hand, both chapters bring to the fore the
“digital native” students and the need to engage
with them via more flexible learning platforms.
On the other hand, while the training activities
outlined in chapter 10 are essentially a proposal
to be trialed, chapter 11 provides an account of
well-designed teaching and learning modules
that have been tested and proven to be useful.
More specifically, | am amazed by the considerable
amount of work done by the authors in chapter
11 to enhance the quality of learning experiences
for the new generation of translation students.
Perhaps, going forward, Robinson, Olvera-Lobo,
and Gutiérrez-Artacho could elicit students’ views
on the blended e-learning course environment and
test their teaching model on a larger scale.

Taken together, this volume exemplifies the
effort to promote a research-based, evidence-driven
approach to T&I teaching and didactics. It accen-
tuates empirical data, instead of intuition and
personal experience, to inform curriculum devel-
opment and pedagogical intervention. Although



the volume contains some purely theoretical
chapters (namely 3 and 5) that may strike certain
readers as being less accessible, in my opinion,
they are actually informative and stimulating,
largely because these chapters pave the theoreti-
cal groundwork for future empirical research. A
potential criticism that may be levelled against
this volume is that many of the empirical studies
reported are exploratory at best and are conducted
with a relatively small group of participants. As a
result, potential readers could argue that relevant
findings may not be generalized to other cohorts
of participants and extrapolated to wider settings.
While sharing the similar concern, I would like
to focus more on the positive role of these small-
scale explorations in setting the scene for future
research, and to expect more replication studies to
be conducted to confirm or falsify previous find-
ings. Allin all, this book is definitely worth reading,
especially for T&I trainers and educators as well as
scholars interested in research-based T&I didactics.

CHAO HANY
Southwest University, Chongqing, China

NOTE

* This review was supported by the China Post-
doctoral Science Foundation (No. 2018 T110935).

1. FRANCO AIXELA, Javier (Last update: Decem-
ber 2018). BITRA (Bibliography of Interpreting
and Translation). Open-access database. Ali-
cante: Department of Translation and Inter-
preting (University of Alicante). Visited 13
December 2018, <http://dti.ua.es/en/bitra/
introduction.html>.
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In the disciplinary field of translation studies,
it has already been demonstrated how produc-
tive it is to tell the story of translation with a
focus on translators and their activity throughout
history (Delisle and Woodsworth 2012). Judith
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Woodsworth now associates a foreign language
with the concomitance of creative writing and
translation, broadening her research. Thus, her
new book brings together three writers — Bernard
Shaw (1856-1950), Gertrude Stein (1874-1946),
and Paul Auster (1947-) — to make a point about
writers who translate, and the insights transla-
tion studies and translation history could gain
by acknowledging and analysing their profiles.
Justifying the motivation behind this research,
Woodsworth shows, when she describes the life
story of each author through the eyes of the people
who knew them — Shaw and his translators, Stein
and her avant-garde circle, Auster and the authors
he translates and reads —, that the three highlighted
writers have in common the fact that they:

have achieved little recognition within the
sphere of translation. Their work as transla-
tors has been only incidentally scrutinized
by literary scholars, and their practice and
theorization of translation have not received
the attention they deserve from the translation
studies community. (p. 4-5)

The three of them also share some common
characteristics as far as the construction of their
literary careers, as Woodsworth cleverly shows
in three subsequent chapters. In general terms,
there is the assumption that Shaw, Stein, and Aus-
ter, among many others, “integrated translation
practice and thinking on translation into their
body of writing, raising complex questions of
linguistic identity and cultural affiliation” (p. 3).
The depth and breadth of such a revolutionary,
translational influence on creative writing, liter-
ary bodies of work, and authorial trajectories, is
evidenced accordingly through a narrative that not
only combines biography and history as genres, but
that also goes beyond the traditional boundaries
of translation studies. In fact, it is a given that
this book will not be confined to the circle of
translation scholars; it will reach out to colleagues
in comparative literature and literary history, and
even to enthusiasts of any of the mentioned writ-
ers, who would most certainly be interested and
pleased by the literary style Woodsworth adopts to
answer the question that guides her path: “What
is translation for?” (p. 5). By telling their stories,
as any good story-teller does (subchapters are
especially useful for these matters), Woodsworth
strikes a remarkable balance between theoretical
aspects of translation (the introduction is perhaps
the most theoretical part of the book), a dense,
comparative, literary analysis sustaining her argu-
ment, as well as clarity in tracing the impact of
translation on each of the chosen writers.

Woodsworth’s first move is a clarifying one:
she revisits the definition of translation propounded



