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Abstract 
In this article, we describe the positive outcomes emerging from a three-year implementation of the Schoolwide 

Enrichment Model (SEM) in the first Italian implementation of the model. Both students and teachers benefitted 

from the positive experience of the SEM educational approaches to talent development which provides an 

educational experience that other Italian and European schools may wish to adapt to promote talent development. 

The SEM benefits all students with some forms of enrichment and simultaneously provides educational 

opportunities for academically talented students in Italy.  
 

 

Keywords: Schoolwide Enrichment Model (SEM); talent development; positive change; creative 

productivity; Italy; Renzulli Learning System (RLS). 
 

Introduction 

The field of gifted education is based on the universally accepted reality that some learners 

demonstrate outstanding performance or potential for superior performance in academic, creative, 

leadership, or artistic domains when compared with their peers (Renzulli & Reis, 2014; Renzulli et al., 

2021). This widely accepted concept suggests the importance of exploring diverse approaches and 

models focused on nurturing the talents and abilities of students within the educational system in Italy. 

Talent development is a well-recognized and addressed issue in numerous European Countries and 

emerging nations, and there are a variety of methods used to identify gifted individuals. In Italy, 

specific measures aimed at promoting the development of gifts and talents among Italian students have 

not previously been implemented. During the past four decades, Italy has directed its human and 

financial resources towards developing programs, tools, and teacher training to meet the educational 

and emotional needs of students with disabilities, neglecting the educational needs of gifted students. 

The Italian educational efforts have primarily concentrated on remediation, aimed at elevating the 

performance of low-achieving students to a proficient level, rather than providing opportunities for 

students with exceptional abilities to realize their untapped high potential. In theory, all educational 

endeavors should help learners realize their potential and develop their talents. Achieving that goal and 

differentiating regular curriculum to meet the educational needs of high potential students demands 

highly professional training based on the knowledge of gifted education pedagogy, including the 

strategies described in this article.  

 

A body of research suggests that, when not properly challenged, academically gifted students 

perform poorly in school and may be at risk for dropping out of high school (Reis & McCoach, 2000). 

Unfortunately, high ability students are regarded in Italy as part of a privileged group that will succeed 

without additional support. As a result, Italy lacks an agreed-upon definition of giftedness, 

instructional resources, including training courses on gifted education and talent development, as well 

as best practices in gifted education.  

 

Recently, two Italian legislative initiatives, Bill n. 180 and Bill n. 1041 have been presented to 

correct this absence of gifted education opportunities. These two bills may set the stage for a bill to 

become law, as the text must be approved by both the Chamber of Deputies and the Senate. Indeed, 

equity in education requires that each student be provided with services and instruction commensurate 
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with the student’s individual needs. This implies the need to expand opportunities and services for 

Italian gifted and talented students making use of equitable identification methods and then building 

programs which empower all gifted learners. Several European provisions, which Italy has not yet 

enforced, suggest that different education models should be adopted in Italy to meet the diverse 

educational needs of children with high cognitive potential. The European educational trend leans 

toward endorsing an inclusive approach. This approach is designed to address some of the historical 

criticisms leveled at gifted education, which has been accused of creating "elitist" educational 

pathways for gifted children. The approach being considered is the Schoolwide Enrichment Model 

(Renzulli et al., 2021), one of many programs designed to meet the intellectual, social, emotional, and 

educational needs of students with gifts and talents as well as high potential. This approach has a 

robust body of research (Reis & Peters, 2020) to support its use as a pedagogical framework 

specifically designed to extend the pedagogy of gifted education to all students by providing various 

levels of opportunities and enrichment to all students, promoting the philosophy of inclusive 

schoolwide enrichment. This model aims to provide every student with the opportunities, resources, 

and encouragement required to fully develop the student’s individual potential. Extensive international 

research highlights the positive impact of research-based talent development programs on all children, 

fostering the development of their gifts and talents.  

 

The SEM has been adopted by thousands of school districts in the USA as well as around the 

world and been successfully implemented in numerous school districts across the United States and 

worldwide (Reis & Peters, 2020). It has recently been introduced into the Italian school system as also 

described in this article, demonstrating its adaptability in the Italian education system as well as its 

inclusive approach, as all students participate in SEM activities (Milan & Reis, 2020). Italy abolished 

special classes in 1971 (Law 118/1971) to promote full integration for pupils with disabilities. It is 

unlikely that Italy’s education system, at this time, will widely establish gifted programs for 

identified students or special classes for highly able students. The implementation of the SEM in 

Italian schools aligns with the inclusive approach recommended by the European Community and the 

Italian education system as SEM activities are offered to all students at school. It promotes talent 

development for all students, including those who are twice exceptional, while also providing 

intellectually challenging opportunities for highly capable and talented students. The SEM approach 

and its multi-criteria identification system help address the absence of a national identification system 

in Italy, fostering equity and opportunity for talent development among all Italian students. For 

example, at the Salesiani SEM School, some families submitted a formal evaluation produced by 

private psychologists but the school in Varese, based on the training with the SEM, also offered 

differentiated instruction to highly able students who were not formally identified by professionals 

outside the school. The involvement in SEM activities can help to reverse underachievement, provide 

equity of opportunity, bring enrichment to all students, and prevent students from dropping out of 

school. This article describes the initial implementation of the SEM in Italy.  

 

School Enrichment Model (SEM) implementation in Italy 

The SEM enriches students’ learning experiences with creative activities that enable them to 

explore their skills and talents in several components including Talent Portfolio development, 

Curriculum Compacting, and various enrichment opportunities. The SEM was implemented for three 

years at Salesiani School located in Varese, Italy that serves middle school students. All students in the 

school were involved in the implementation of the SEM at Salesiani school, as summarized in Table 1 

below.  

 
Table 1: Students involved in the SEM programme. 
 

 6th grader 7th grader 8th graders TOTAL 

1st Year 54 54 53 161 

2nd Year 58 57 58 173 

3rd Year 58 58 58 174 
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The implementation at this school initially focused primarily on Enrichment Clusters. 

Additional components, including Curriculum Compacting, were subsequently adopted, as well. In 

future years, additional SEM components will also be included in the school program.  

 

Enrichment clusters 

Enrichment clusters play a pivotal role in the SEM approach, as they emphasize the acquisition 

and cultivation of practical skills while providing students with the opportunity to actively engage in 

real-world activities, with the ultimate goal to create an original product or service to be presented to a 

genuine audience. Enrichment clusters are cross-disciplinary, non-graded groups of students who share 

a common interest or passion. These groups convene on a weekly basis during a designated space and 

time within the school timetable to pursue their shared interests. Adult support is provided in the form 

of a mentor who possesses a particular interest in the subject matter and brings a certain level of 

competence and experience to guide and facilitate the group's activities. 

 

SEM tools 

The SEM has several tools that help to implement it and during the process at Salesiani 

School, many of these were used. Professional development was used to provide the staff at Salesiani 

school with training to use both the Renzulli Learning System (RLS) (https://renzullilearning.com) and 

the corresponding Cebeci Test of Creativity (CTC).  

 

The Profiler, part of the SEM and RLS, is a software tool that creates a customized profile for 

each student, identifying their academic strengths, interests, learning styles, and preferred modes of 

expression. This profile serves as a guiding compass for the next step, which involves a differentiation 

search engine that scours through thousands of resources that are specifically tailored to each student's 

unique profile. The RLS is a research-based enhancement of SEM, as outlined by Field (2009), is an 

innovative online enrichment program that streamlines the process of individualized and personalized 

education, relieving teachers of the extra work it typically entails. 

 

The RLS database includes thousands of meticulously reviewed, age-appropriate, and child-

safe enrichment opportunities. This database is consistently monitored, updated, enhanced, and 

expanded. With RLS, students learn alongside their peers of the same chronological age while 

receiving content that matches their academic age. This approach is also beneficial for classroom 

teachers, as they may rely on these resources to prepare appropriate and engaging learning materials 

for advanced students. Additionally, the RLS has been translated into Italian by the first author to 

serve Italian students. 

 

The latest addition to the Schoolwide Enrichment Model using Renzulli Learning is the CTC. 

This test is specifically designed to assess the creative potential of individuals of all age groups, with a 

particular focus on underrepresented populations. The CTC evaluates creativity using measures of 

fluency, flexibility, originality, and elaboration. It's worth noting that the CTC is integrated into the 

Renzulli Learning platform, enhancing its accessibility and utility for educational purposes. 

 

The Renzulli Scales for Rating the Behavioral Characteristics of Superior Students (SRBCSS-

R; Renzulli et al., 2002) are a teacher nomination instrument appropriate for use as one measure in the 

identification of gifted students. These scales are widely recognized and are recognized as a commonly 

used tool for identifying gifted children in the United States (Westberg, 2011). The Renzulli 

Scales asks teachers to rate children in comparison to their peers on a host of these observable 

behaviors. Students who score well on the scales are more likely to be gifted. Using a tool like the 

Scales, a school can narrow the number of students who will be fully evaluated for a gifted program. 

Recently, they have been translated and validated for use in the Italian educational context. To 

accommodate the inclusion of high ability students in classrooms, the SEM also incorporates a variety 

of within-classroom strategies such as curriculum compacting (Reis, et al., 2016). Compacting is used 

to provide more challenging learning experiences for talented youth, designed to help students to fully 

realize their potential.  

 

https://renzullilearning.com/
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Implementation of SEM 

In SEM programs, teacher training is a fundamental requirement and having specialized and 

trained personnel is key to success, particularly enrichment or gifted education specialists. Professional 

development in the SEM was provided to the faculty by the first author and then, an Enrichment team 

was organized to collaborate in planning future activities, including the allocation of financial and 

human resources to support enrichment initiatives and activities. These meetings and collaborative 

efforts were crucial for the successful implementation of this talent development programs within the 

school. 

 

 

 
Figure 1: SEM organization at Salesiani Middle School. 

 

The chronological steps for implementing SEM activities were as follows: 

 

 
 

Figure 2: Steps in the implementation process. 
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Six steps to implement enrichment clusters 

Enrichment clusters provide students with valuable opportunities to explore their individual 

interests and nurture their talents. A key feature of enrichment clusters is their non-graded nature: 

students come together based on shared interests and collaborate to create a shared product or service. 

Given that these common interests form the foundation for interest grouping in enrichment clusters, 

assessing and understanding students' interests has been given a high priority to effectively tailor and 

structure these clusters. 
 

In the first step, all students’ interests were assessed, using the Renzulli Learner System, which 

provided a comprehensive survey of students' interests, learning styles, and modes of expression. In 

the figure below is summary of all students’ interests. 

 

 
 

 

Figure 3: Summary of students’ interests in 2022-23. 

 

Step 2 included identifying a time, schedule, and place for enrichment clusters to be 

implemented. These took place from March to May, with a weekly duration of two hours. Step 3 

included the identification of all facilitators of the Enrichment Clusters, and in Step 4, they were 

provided with a brief training course to explain the fundamental principles of the model. In Step 5, 

students were registered by placing them in clusters of their choice in which they had a personal 

interest. Step 6 included a celebration of all Enrichment Cluster successes in an event designed for 

students to showcase and share their products and services with an authentic audience. 

 

Enrichment clusters arranged in three years 
As stated by the authors, the SEM goal is that “schools should be places for talent 

development” (Renzulli & Reis, 2014). Students enrolled in the clusters they were interested in, as 

they perceived clusters offered them the opportunities to explore interest areas that are not typically 

covered in the regular school curriculum. These hands-on activities are more dynamic compared to the 

passive learning often associated with traditional classroom lessons. Moreover, participating in 

enrichment clusters enabled them to discover their classmates' interests and talents that many were 

previously unaware of. The titles of clusters offered during the three years are included below.  
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Figure 4: School year 2020-21: 15 enrichment clusters. 

 

 
 

Figure 5: 14 Enrichment clusters in the school year 2021-22. 
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Figure 6: 15 Enrichment clusters in the school year 2022-23. 

 

Curriculum Compacting 
Curriculum compacting is one of the major service delivery practices in the SEM. This 

differentiation strategy can be used in any curricular area and at any grade level to make appropriate 

curricular adjustments for highly able students. This practical differentiation tool provides teachers the 

possibility to streamline the grade level curriculum for high-potential students to enable time for more 

challenging and interesting work. Teachers at Salesiani school were specifically trained to first define 

the goals and outcomes of a teaching unit, secondly to determine and document the students who 

already mastered most or all or most learning outcomes, and finally to provide replacement strategies 

for material already mastered, making a productive use of the student’s time. For example, the math 

teacher designed highly challenging and interesting math activities for a mathematically highly able 

student who experienced boredom in the regular math class and wished to be accelerated and enriched 

in his strength area. 

 

Professional responsibilities and ethical commitments towards giftedness  
The SEM model has been implemented in hundreds of school districts across the USA and 

around the world and has demonstrated effectiveness under widely differing socioeconomic levels and 

program organization patterns (Reis & Peters, 2020). Moreover, research in the research literature 

show highly favorable results for underachieving gifted students when the Three Ring Conception of 

Giftedness and the Enrichment Triad Model are used as a direct intervention for counteracting 

underachievement (Reis & Peters, 2020). Italy has one of the highest dropout rates in Europe, 

according to the CENSIS (2022) 56th Report on the social situation of the country. The collective body 

of related research shows a longstanding gap between the schools in the North and in the South of the 

country. Despite some improvements in school dropout rates recorded in recent years, much remains 

to be done. In Italy, an average of 26% of students fail to achieve their high school diploma, with 

maximum peaks of 30.7% in technical institutes. In the South, 31.9% of young people aged between 

18 and 24 do not either study in school or work, which puts them at risk of joining organized crime. 
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The implementation of the SEM may hold the potential to address and reverse the underachievement 

of many high potential and gifted students due to the absence of a differentiated curriculum tailored to 

their educational needs. The SEM focuses on personalized and inclusive education, contributing to 

higher engagement of all students, offering them opportunities to explore and develop their talents, 

ultimately leading to improved academic outcomes and reducing dropout rates (Reis & Peters, 2020). 

The SEM focus is on offering equitable enrichment opportunities to all children. Due to the absence of 

a national identification system for gifted and talented students, only a small number of gifted students 

are officially recognized as such. Considering that the Italian school system has made extraordinary 

efforts to guarantee equity to students with various types of disabilities, the SEM may help to 

guarantee educational opportunities to 2e and highly able students who until now, constitute an under-

represented and under-served populations. Aptitude testing, commonly used for identification, can be 

costly, and not all Italian families have the financial means to seek private counseling. As a result, 

ensuring equity in the identification of highly able students becomes a priority. In this context, The 

Renzulli Rating Scales can serve as valuable instruments for screening students, and their 

identification may help teacher serve them, either differentiating their curriculum, providing 

enrichment opportunities, as well as acceleration within self-contained classrooms. These 

opportunities are essential for highly able students, addressing the need for a more inclusive and 

equitable approach to gifted education. Indeed, teacher rating scales have been commonly used to 

identify students for gifted services for decades, including students from underrepresented populations 

(Peters & Gentry, 2012), low socioeconomic groups (Beecher & Sweeny, 2008; Reis & Morales-

Taylor, 2010), and from rural, low education communities (Azano et al., 2017). 

 

Finally, the work to implement SEM schools in Italy underscores the potential for change 

when adequate gifted and talented (G&T) training and professional development is provided to 

teachers, even in the absence of national norms and guidelines on gifted education. In this context, the 

responsibility of an SEM specialist is to extend the use of the SEM by inviting educators to visit 

Salesiani SEM school. Over the past three years, Salesiani school in Varese has welcomed numerous 

groups of Italian teachers, including teachers and administrators from abroad, who had the chance to 

observe how enrichment programs are organized.  

. 
 

Impact of the SEM implementation on creativity 

The SEM implementation had a positive impact on the enhancement of enrichment and the 

development of creativity in the school. Creativity holds an important place in education, career 

development, and is a highly valued trait sought by employers in various fields. According to Forbes, 

creative thinking is a skill that is sorely needed in all professions and tapping into and building one’s 

creative thinking skills is an absolute necessity. As the World Economic Forum’s Future of Jobs 

Survey (2023) reported, approximately 73% of surveyed organizations rank creative thinking skills as 

top priority in the future. The SEM promotes educational environments in which creative thinking 

skills are encouraged and developed, contributing to a growth mindset culture that enable continuous 

improvement. As Dweck (1999) demonstrated, students who believe their abilities are malleable and 

can be improved with dedicated effort are more likely to attempt challenging tasks and persevere more 

in face of difficulties that students who believe that abilities are innate. This is also true for creativity, 

and the ultimate goal of SEM programs is to foster creative productive giftedness.  

 

Within the context of SEM activities, one of the principal objectives is to foster students' 

creativity. The positive outcomes resulting from the implementation of SEM in this school were 

visible, as all clusters produced original products that were shared with an authentic audience, 

employing the approach, tools, and techniques of young investigators. Assessing creative ability can 

often be a costly and time-consuming process, as many widely used assessment tools are paper-based 

and require manual scoring. In this implementation of creativity levels at this Salesiani School, pre and 

post creativity scores were examined using the CTC, which calculated average and deviation standard 

scores. To investigate the effectiveness of the Schoolwide Enrichment Method pedagogy with the 

implementation of Enrichment Clusters on student’s Creativity, we used the CTC in the RLS as a pre 

and post assessment of creativity investigating the use of Renzulli Learning and enrichment clusters.  
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The CTC is a web-based assessment tool designed to evaluate creative potential in students. It 

measures four key aspects of creativity: fluency, flexibility, originality, and elaboration. This digital 

format offers several advantages over traditional paper-and-pencil creativity assessments. First, the 

CTC addresses the limitations of cost and time associated with conventional creativity evaluations. 

Many existing instruments require manual scoring, making them resource-intensive for schools. The 

CTC’s online platform streamlines administration and scoring, reducing costs and facilitating wider 

implementation. Second, the CTC eliminates language barriers by employing non-verbal stimuli, 

making it suitable for students with diverse backgrounds and linguistic abilities. Additionally, the web-

based format minimizes technological requirements, requiring only basic internet access and a user-

friendly interface. Traditional methods of identifying gifted students often overlook individuals from 

low socio-economic backgrounds. These methods may rely on standardized tests that can be culturally 

biased or influenced by educational disparities. The CTC addresses this equity gap by offering a 

culturally neutral assessment that can uncover hidden talents in a broader student population. In 

conclusion, the CTC emerges as a promising tool for educators seeking to identify and nurture creative 

potential in students. Its digital format, cost-effectiveness, and non-verbal nature position it as a 

valuable addition to gifted and talented programming, particularly for promoting inclusivity within 

diverse student populations. 

 

Students participated for approximately one academic year (381 ± 54 day). The total 

population of students who participated the study was 154 in grades 6, 7, and 8. The mean time 

difference between the first and the second test was slightly more than one year. In Table 2, the mean 

creativity percentiles in each dimension of creativity included in the test is reported, as is an overall 

creativity score of the students in the SEM Italy group. 

 
Table 2: Mean creativity percentiles in each dimension of creativity. 

Italy SEM 
Fluency 

percentile 

Originality 

percentile 

Elaboration 

percentile 

Flexibility 

percentile 

Creativity 

percentile 

First Test Mean 59 56 48 74 65 

First Test StDev 30 31 32 28 25 

Second Test 

Mean 
86 74 82 93 86 

Second Test 

StDev 
20 26 21 16 15 

 

All four reported creativity dimensions of creativity (fluency, flexibility, originality and 

elaboration) and the overall creativity percentiles increased significantly in the SEM group. The mean 

fluency percentile of the students increased from the 59th percentile to the 86th percentile, a 0.9 

standard deviation increase. The mean originality increased from the 56th percentile to the 74th 

percentile, an 0.6 standard deviation increase. The mean elaboration increased from the 48th percentile 

to the 82nd percentile, a highly significant 1 standard deviation increase. The mean flexibility percentile 

increased from the 74th percentile to the 93rd percentile, a 0.7 standard deviation increase. And finally, 

the overall Creativity percentile increased from the 65th percentile to the 86th percentile, an 0.8 

standard deviation increase.  

 

The development of creativity in the Italy SEM group is displayed in the following graph. As 

is depicted below, the majority of the students were above the x=y diagonal line, indicating an increase 

in their overall creativity scores.  

 
Although a control group was not available in Italy, we were able to access the anonymized 

data of 104 students from the United States that have been given the test twice in the same time frame, 

about a year apart. The majority of the students are from New Jersey and Texas, and with some 

students from Utah, Pennsylvania, and Ohio. These students did not have access to the SEM pedagogy 

and continued their regular school curriculums.  
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Figure 7: Distribution of CTC overall creativity percentiles in the Italian SEM school.  

 

The following table summarizes the mean creativity percentiles in each creativity dimension 

and an overall creativity score of the students in the United States without a SEM pedagogy. 
 

Table 3: Mean creativity percentiles in US Schools Sample without using SEM pedagogy 

American not 

participating in SEM 

Fluency 

percentile 

Originality 

percentile 

Elaboration 

percentile 

Flexibility 

percentile 

Creativity 

percentile 

First Test Mean 59 55 48 67 63 

First Test StDev 29 30 29 30 25 

Second Test Mean 55 66 50 71 67 

Second Test StDev 28 26 28 27 21 

 

As summarized on the table above, there is no significant discernible change in the creativity 

dimensions in the group without SEM pedagogy, with a slight decrease in the Fluency percentile. 
 

To view the individual change of creativity percentiles in the USA without SEM group, please 

refer to the following graph. As can be seen on the graph below, the students are distributed almost 

equally along the x=y diagonal line indicating that there is no discernible shift between the first and 

second test in their overall creativity scores. While some students increased their overall creativity 

percentiles, other students decreased their percentiles during the year.  
 

This data suggests that implementing the SEM has positive impact on creativity, as measured 

by this assessment, for students participating in an SEM program in this school.  
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Figure 8: Distribution of CTC overall creativity percentiles in US sample without SEM 

 

 

Project Impact on Students’ Motivation  

The core of the Schoolwide Enrichment Model is the identification and nurturance of student 

interests and creativity, as talent flows from interest development (Renzulli & Reis, 2014). All students 

can develop interests and in some students, interests become the path to talent development. During 

this three-year implementation, all students in the first Italian SEM school become more excited and 

engaged in what they were learning as they freely choose to participate in activities that align with 

their personal interests. It was gratifying for both teachers and parents to discover how the 

participation to enrichment activities served as a hook to keep engaged some high achieving and 

talented students who experienced boredom during some traditional schooltime. Enrichment clusters 

also provided all students at Salesiani School opportunities to discover and explore their natural talents 

and abilities, helping them to find a niche on which to build a successful school path and hopefully 

career in the future. Clusters may also help to prevent some of the traditional behaviors that prevent 

teenager from living up to their potential. For example, one student discovered a passion for classical 

music he was not aware of, and in just three years he learned to play both piano and violin at a 

proficiency level that allowed him to participate in important public concerts and then possibly enroll 

in a prestigious conservatory. Other students demonstrated to have a particular attitude in performing 

arts cultivating their passion for drama even outside the classroom. A 6th grade student enrolled in a 

photography cluster learned that he possessed an eye for photography and also came to realize that 

photography is a powerful form of visual communication that helped him give voice to his emotions. 

This intrinsic motivation and self-directed choice significantly contributed to the success and 

effectiveness of the SEM at Salesiani school. The research shows that when enrichment is working 

well, students not only like school better, but also show improvements in school achievement (Reis & 
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Peters, 2020; Reis & Renzulli, 2003; Renzulli & Reis, 2014). Thus, in this school, the SEM pedagogy 

appears to suggest that reversing the underachieving process may be possible.  

 

Discussion of the SEM project impact on students, faculty, and community 

One of the significant benefits of SEM Enrichment activities was that Salesiani Middle School 

students were exposed to a wide array of interests and subject areas that may not typically be covered 

in the regular curriculum. This exposure provides a valuable orientation service, enabling students to 

explore and discover subjects that could significantly influence their academic and professional 

choices in the future. The Schoolwide Enrichment Model was designed to address some of the 

challenges teachers face in overstructured learning environments and the many outside regulations that 

have been imposed on them. (Renzulli & Reis, 2014; Renzulli et al., 2021). It offers an “infusion-

based approach” that examines the regular curriculum and explores opportunities and strategies to 

inject enrichment experiences into all prescribed topics (Renzulli & Reis, 2014; Renzulli et al., 2021). 

But unlike many G&T theories, the SEM was capable of translating theory into practice, providing 

educators with highly successful best practices and tools. 

 

There are no quick fixes or easy formulas for creating schools based on a talent development 

philosophy, so flexibility was crucial to ensure the success of the SEM program because no predefined 

plan or set of procedures can accommodate the diverse variations that exist at the local school level. 

Not all SEM schools are alike and although SEM offers general guidance to accomplish an agreed 

upon mission and set of objectives, the specific activities educators at Salesiani school choose to 

implement their program, ultimately crafted their own SEM customized programming model. 

 

The SEM includes a RLS toolkit that empowers teachers to provide more personalized and 

enriched educational experiences. Given that Italian teachers may not be aware how to differentiate 

instruction for gifted learners, access to the extensive database of 50,000 enrichment activities within 

the RLS was highly engaging, enriching the highly prescriptive material to meet the unique needs and 

interests of their gifted students. The implementation of the SEM at Salesiani School demonstrates its 

ability to foster positive attitudes toward special programming for gifted students within the Italian 

community. It also brings about positive changes in attitudes among teachers, students, and parents 

regarding gifted and talented education. 

 

The SEM activities extend beyond the classroom and actively involve the community, 

enlisting mentors and facilitators who not only share their passion with students but also bring their 

real-world expertise and tools into the learning environment. This educational process creates a 

positive osmosis, promoting the development of an educational and educating community that 

encompasses families, schools, and the broader community, profoundly impacting student success. 

This collaborative approach contributed to the building of a stronger and more sustainable society that 

honors cultural diversity and promotes mutual respect. 

 

As a result of SEM success at Salesiani School, the SEM is gaining popularity in Italy. More 

and more teachers and principals are showing interest in the model. In September 2023, the first 

Bilingual Elementary and Middle School in Milan adopted the SEM. The main promise of this 

budding field of teaching and learning in Italy will hopefully urge Italian institutions to promote a 

school reform that will enable Italian educators to meet the educational needs of gifted learners and to 

build a more inclusive and equitable school system. 

 

Discussion of the future of the SEM and conclusion 
The three-year experience underscores the challenges posed by the absence of state regulations 

on talent development programs, which may hinder efforts to bring about change in Italian schools. A 

significant issue that emerged during the implementation process was the general lack of 

understanding of the goal of gifted and talented Education. The community in general considers that 

human and financial resources should be primarily directed toward supporting disabled students. As a 

result, Salesiani SEM school encountered difficulties in finding mentors willing to volunteer to offer 
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their time and expertise to enrich the school experience of students. This points to the need for greater 

awareness and recognition of the value of gifted education and talent development in the Italian 

education system and society at large. 
 

The scarcity of professional training in gifted education is another urgent concern in Italy. 

With this respect, the Salesiani School took proactive steps to be at the forefront of education as the 

first author provided its teachers with training in gifted and talented education and on the 

Schoolwide Enrichment Model. Furthermore, Salesiani School recognized the need of a dedicated 

professional figure and all enrichment activities. This commitment to training and specialized guidance 

demonstrates the school's dedication to foster students’ talent development and meeting the unique 

needs of gifted students within the Italian educational context. With this respect, a specialist in gifted 

education plays a key role in implementing a gifted and talented model, adhering to recommended 

structures and processes. Indeed, implementation fidelity is a potential moderator of intended benefits 

of any educational strategy (Brigandi, 2019). 
 

The successful SEM implementation at Salesiani school suggests that once the concept of 

talent development becomes more widely accepted and recognized, several positive outcomes ensue. 

Students can become more enthusiastic and engaged in their learning, parents discover increased 

opportunities for involvement in various aspects of their children's education, teachers begin to tap into 

a wider array of resources to enrich their traditional teaching methods not only in their enrichment 

clusters, but also in their regular curricular classes. Administrators also began to make decisions that 

have a positive impact on learning outcomes, aligning with SEM pedagogy. 
 

This enrichment educational journey began five years ago and achieved a series of educational 

innovations focused on developing teaching and educational strategies and methodologies for the 

identification and talent development of students with high cognitive potential. In order to continue 

this work, additional training and professional development for teachers are needed, as is making use 

of the interventions of specialists of national and international standing. This SEM implementation 

holds significant value, as it can result in a wave of innovation that can potentially result in positive 

changes in the Italian educational system. If implemented, the SEM can provide the necessary 

resources, encouragement, and opportunities for Italy’s talented students and to fully develop their 

potential. 
 

We hope this research may encourage educators in Italy and other European countries to adopt 

a global talent strategy, bringing a fresh impetus to the SEM talent development approach that may 

help identify and develop students’ gifts and talents by elaborating and implementing comprehensive 

enrichment and talent development strategies that will contribute to growth, equity and excellence, 

leaving no student or country behind. 

 
 

References 
Azano, A. P., Callahan, C. M., Brodersen, A. V., & Caughey, M. (2017). Responding to the challenges of gifted 

education in rural communities. Global Education Review, 4(1), 62–77. 

https://files.eric.ed.gov/fulltext/EJ1137998.pdf 

Baum, S., Renzulli, J. S. & Hébert, T. (1995). Reversing underachievement: Creative productivity as a 

systematic intervention. Gifted Child Quarterly, 39(4), 224–235. 

https://doi.org/10.1177/001698629503900406 

Beecher, M., & Sweeny, S. M. (2008). Closing the achievement gap with curriculum enrichment and 

differentiation: One school’s story. Journal of Advanced Academics, 19(3), 502–530. 

https://doi.org/10.4219%2Fjaa-2008-815 

Bill n. 1607, 2019, “Disposizioni per il riconoscimento degli alunni con alto potenziale cognitivo, l’adozione di 

piani didattici personalizzati e la formazione del personale scolastico”. 

https://www.camera.it/leg18/126?tab=&leg=18&idDocumento=1607&sede=&tipo= 

Bridges Graduate School of cognitive diversity in Education. (2021). Homepage. 

https://graduateschool.bridges.edu 

CENSIS (2022). 56th report on the social situation of the country/22 of CENSIS. https://www.censis.it/rapporto-

annuale/56°-rapporto-sulla-situazione-sociale-del-paese2022 

https://files.eric.ed.gov/fulltext/EJ1137998.pdf
https://doi.org/10.1177/001698629503900406
https://doi.org/10.4219%2Fjaa-2008-815
https://www.camera.it/leg18/126?tab=&leg=18&idDocumento=1607&sede=&tipo=
https://graduateschool.bridges.edu/
https://www.censis.it/rapporto-annuale/56°-rapporto-sulla-situazione-sociale-del-paese2022
https://www.censis.it/rapporto-annuale/56°-rapporto-sulla-situazione-sociale-del-paese2022


    

                    ICIE/LPI 
 

 

222                       International Journal for Talent Development and Creativity – 12 (1), August, 2024; and 11(1&2), 2023. 

Dweck, C. S. (1999). Self-theories: Their role in motivation, personality, and development. Philadelphia, PA: 

Psychology Press. 

European Council of High Ability. (2023). Welcome to ECHA’s website. https://echa-site.eu 

European Talent Support Network. (n.d.). Homepage. https://etsn.eu 

Field, G. B. (2009). The effects of the use of Renzulli Learning on student achievement in reading 

comprehension, reading fluency, social studies, and science. International Journal of Emerging 

Technology, 4(1), 29–39. https://dx.doi.org/10.3991/ijet.v4i1.629 

Garcia-Ros, R., Talaya, I., & Perez-Gonzalez, F. (2012). The process of identifying gifted children in elementary 

education: Teachers’ evaluations of creativity. School Psychology International, 33(6), 661–672. 

https://doi.org/10.1177/0143034311421434 

Istituto Salesiani A.T. Maroni in Varese. (n.d.). Homepage. https://salesianivarese.com 

Italian Ministry of Education. (2018). English corner. https://www.miur.gov.it/english-corner 

Milan L., & Reis, S. M. (2020). The Implementation of the Schoolwide Enrichment Model in Italian Schools. 

International Journal for Talent Development and Creativity, 8(1), and 8(2). 

Ministero dell’ Istruzione, dell’ Universitá e della Ricerca. (n.d.). Nota MIUR 562 3/4/2019. 

https://www.miur.gov.it/documents/20182/0/Alunni+con+bisogni+educativi+speciali+%28BES%29.+C

hiarimenti.pdf/11f6467c-ed40-d793-746a-f3b04a6d4906?version=1.0&t=1555667446450 

Reis, S. M., & Peters, P. M. (2020). Research on the Schoolwide Enrichment Model: Four decades of insights, 

innovation, and evolution. Gifted Education International, 37(2), 109–141. 

https://doi.org/10.1177/0261429420963987 

Reis, S. M., Baum, S. M., & Burke, E. (2014). An operational definition of twice-exceptional learners: 

Implications and applications. Gifted Child Quarterly, 58(3), 217–230. 

https://doi.org/10.1177/0016986214534976 

Reis, S. M., & Renzulli, J. S. (2003). Research related to the Schoolwide Enrichment Triad Model. Gifted 

Education International, 18(1), 15–39. https://doi.org/10.1177/026142940301800104 

Reis, S. M., Renzulli, J. S., & Burns, D. E. (2016). Curriculum compacting: A guide to differentiating curriculum 

and instruction through enrichment and acceleration (2nd ed.). Prufrock Press. 

Renzulli Center for Creativity, Gifted Education and Talent Development. (n.d.). Homepage. 

https://gifted.uconn.edu 

Renzulli Learning System. (2023). Homepage. https://renzullilearning.com 

Renzulli, J. S. (1977). The Enrichment Triad Model: A guide for developing defensible programs for the gifted. 

Creative Learning Press. 

Renzulli, J. S. (1978). What makes giftedness? Re-examining a definition. Phi Delta Kappan, 60(3), 180–184, 

261. https://www.jstor.org/stable/20299281 

Renzulli, J. S., Gentry, M., & Reis, S. M. (2013). Enrichment clusters: A practical plan for real-world student 

driven learning (2nd ed.). Prufrock Press. 

Renzulli, J. S., & Reis, S. M. (1994). Research related to the Schoolwide Enrichment Triad Model. Gifted Child 

Quarterly, 38(1), 7–20. https://doi.org/10.1177/001698629403800102 

Renzulli, J. S., & Reis, S. M. (1997). The Schoolwide Enrichment Model: A how-to guide for educational 

excellence (2nd ed.). Prufrock Press  

Renzulli, J. S., & Reis, S. M. (2010). The Schoolwide Enrichment Model: A focus on student strengths and 

interests. Gifted Education International, 26(2&3), 140–156. 

https://doi.org/10.1177/026142941002600303 

Renzulli, J. S., & Reis, S. M. (2011). A virtual learning application of the Schoolwide Enrichment Model and 

high-end learning theory. Gifted Education International, 28(1), 19–40. 

https://doi.org/10.1177/0261429411424382 

Renzulli, J. S., & Reis, S. M. (2014). The Schoolwide Enrichment Model: A how-to guide for talent development 

(3rd ed.). Prufrock Press. 

Renzulli, J. S., & Reis, S. M. (2016). Enriqueciendo el currículo para todo el alumnado [Enriching the 

curriculum for all students]. Áperiod Ediciones. 

Renzulli, J. S., Reis, S. M., Gavin, M. K., & Systma Reed, R. E. (2009). An investigation of the reliability and 

factor structure of four new scales fior rating the behavioral characteristics of superior students. Journal 

of Advanced Academics, 22(1), 84–108. https://doi.org/10.1177/1932202X0902100105 

Renzulli J. S., Reis S. M., & Milan L. (2021). Il modello di arricchimento scolastico. Edizioni Junior Spaggiari.  

Renzulli, J. S., & Smith, L. H. (2013). Scales for Rating the Behavioral Characteristics of Superior Students (3rd 

ed.). Prufrock Press. 

Renzulli, J. S., Smith, L. H., White, A. J., Callahan, C. M., Hartman, R. K., & Westberg, K. L. (2002). Scales for 

Rating the Behavioral Characteristics of Superior Students (rev. ed.). Creative Learning Press. 

Salesian Institutions of Higher Education. (n.d.). Salesian congregation. https://ius-sdb.com/about-us/salesian-

congregation/ 

https://echa-site.eu/
https://etsn.eu/
https://dx.doi.org/10.3991/ijet.v4i1.629
https://doi.org/10.1177/0143034311421434
https://salesianivarese.com/
https://www.miur.gov.it/english-corner
https://www.miur.gov.it/documents/20182/0/Alunni+con+bisogni+educativi+speciali+%28BES%29.+Chiarimenti.pdf/11f6467c-ed40-d793-746a-f3b04a6d4906?version=1.0&t=1555667446450
https://www.miur.gov.it/documents/20182/0/Alunni+con+bisogni+educativi+speciali+%28BES%29.+Chiarimenti.pdf/11f6467c-ed40-d793-746a-f3b04a6d4906?version=1.0&t=1555667446450
https://doi.org/10.1177/0261429420963987
https://doi.org/10.1177/0016986214534976
https://doi.org/10.1177/026142940301800104
https://gifted.uconn.edu/
https://renzullilearning.com/
https://www.jstor.org/stable/20299281
https://doi.org/10.1177/001698629403800102
https://doi.org/10.1177/026142941002600303
https://doi.org/10.1177/0261429411424382
https://doi.org/10.1177/1932202X0902100105
https://ius-sdb.com/about-us/salesian-congregation/
https://ius-sdb.com/about-us/salesian-congregation/


 

 

 

 

International Journal for Talent Development and Creativity – 12 (1), August, 2024; and 11 (1&2), 2023.                        223 

Sternberg, R. J., & Davidson, J. E. (2005). Conceptions of giftedness (2nd ed.). Cambridge University Press. 

Westberg, K. L. (2011). Using teacher rating scales in the identification of students for gifted services. World 

Council for Gifted and Talented Children.World Economic Forum. (2023). Future of jobs report. 

Insight report. https://www3.weforum.org/docs/WEF_Future_of_Jobs_2023.pdf 
 

 

Additional information is available upon request. Please contact Dr. Lara Milan at this email 

address or the telephone number: 

e-Mail: lara.milan@semitaly.com 

Mob.: 0039 329 4943563 
 

 

About the Authors  
Lara Milan is a specialist in Gifted Education and Talent Development. She earned a Graduate 

Certificate in Gifted Education and Talent Development at the University of Connecticut, USA. She 

Milan implemented the Schoolwide Enrichment Model in the Italian public school for the first time in 

Italy. She completed her Ph.D. in Psychology, Neuroscience and Medical Statistics at the University of 

Pavia. Dr. Milan is is the co-author with Joseph Renzulli and Sally Reis, of the Italian edition of the 

Schoolwide Enrichment Model. She published the first Handbook on Gifted Education and Talent 

Development in Italy. She published a practical guide for educating gifted and talented students. Dr. 

Milan is a founder and CEO of SEM Italy (www.semitaly.com), an accredited center of the World 

Council for Gifted and Talented Children (WCGTC), The European Council of High Ability (ECHA), 

The European Talent Support Network, The Renzulli Center and Bridges Graduate School.  

 

Sally M. Reis is the Former Vice Provost of Academic Affairs and a Board of Trustees Distinguished 

Professor at The University of Connecticut. She is past Department Head of Educational Psychology 

Department, where she also serves as a Principal Investigator for the National Research Center on the 

Gifted and Talented. She was a teacher for 15 years, 11 of which were spent working with gifted 

students on the elementary, junior high, and high school levels. She has authored or co-authored over 

250 articles, books, book chapters, monographs and technical reports. Her most recent work is a 

computer-based assessment of student strengths integrated with an Internet based search engine that 

matches enrichment activities and resources with individual student profiles. Dr. Reis is the Co- 

Director of Confratute, the longest running summer institute in the development of gifts and talents. 

She is co-author of The Schoolwide Enrichment Model, The Secondary Triad Model, and Dilemmas in 

Talent Development in the Middle Years. Dr. Reis serves on several editorial boards, including the 

Gifted Child Quarterly, and is a past President of the National Association for Gifted Children. She 

recently was honored with the highest award in her field as the Distinguished Scholar of the National 

Association for Gifted Children and named a fellow of the American Psychological Association.  

 

Sukru Murat Cebeci is the Chief Technology Officer of LPI Learning and Renzulli Learning. He is 

the inventor of the “Cebeci Test of Creativity”, an online creativity assessment. 

Sukru holds a bachelor’s degree in Nuclear Engineering, an M.S. degree in Atomic and Molecular 

Physic. Sukru completed six years of Ph.D. work in Computational Physics, modeling complex 

systems. 

He has been working in the field of Artificial Intelligence since 1997. Mr. Cebeci is the co-founder of 

The Gifted and Talented Institute of Turkey and worked as the first president of the institute for eight 

years. He is also a founding member of Mensa International High IQ Society, Turkish Chapter. 

 

Paola Maraschi, graduated in Italian Literature at the Catholic University of the Sacred Heart in 

Milan in 1992. Since the nineties, she has continued to pursue her training on learning disabilities and 

inclusion. In 2000 she obtained the degree to teach Italian and Latin in Italian Schools. She taught 

Italian and Latin for more than twenty years. 

In 2013 she became principal at the Salesian school A.T. Maroni in Varese where in 2019 she also 

took on the role of director of the Salesian Opera. As principal at the Salesian school, over the years, 

has been responsible for innovating the school by introducing the most updated teaching 

https://www3.weforum.org/docs/WEF_Future_of_Jobs_2023.pdf
mailto:lara.milan@semitaly.com
http://www.semitaly.com/


    

                    ICIE/LPI 
 

 

224                       International Journal for Talent Development and Creativity – 12 (1), August, 2024; and 11(1&2), 2023. 

methodologies, and when she realized the potentiality of the SEM pedagogy, she undertook the 5-year 

path to become the first SEM school in Italy under the guidance of Dr Milan. 

 

 

 


